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approach） を 提 唱 し た。Korthagen（2017） は，「Inconvenient truths 












（Teaching in a new era: Linking Practice and Theory and 







「Looking back on the action／ 行 為 の ふ り 返 り」，第３局 面
「Awareness of essential aspects／本質的な諸相への気づき」，第４







　Korthagen（2017）は第３局面「本質的な諸相への気づき」のために，「Questions supporting the transition from 
phase 2 to phase 3.」（第２局面から第３局面へ遷移するための質問）〔訳は筆者〕を提示する〔図９〕。
It shows that for quite a long time, researchers have assumed that the sources of 
teacher behaviour and teacher learning could be found in cell #1, whereas many 
sources are unconscious and not as rational as we might think, which means that 




〔図７〕The sources of teacher behavior.
　(Korthagen, 2017: p.391)
〔図８〕　The ALACT model describing a 
structured process of reflection
(Korthagen, 2005: p. 49)


















「Environment」は「What do I encounter?（What am I dealing with?）／私は何に遭遇するか？私は何を扱ってい
るか？」。「Behavior」は「What do I do?／私は何をするか？」。「Competencies」は「What am I competent at?／
私は何が得意か？」。「Beliefs」は「What am I beleive in situation?／私はその状況で何を信じるか？」。「Identity」
























〔図10〕The model of levels in reflection 

















　佐伯胖（2018）は，ドナルド・ショーン（Donald A. Schön, 1983）の「行為の中の省察」（reflection-in-action）の
概念を基礎とする。熟達者は，熟達に伴う暗黙知の増大により，視点や行為が固定化され，正しさの根拠づけを探し
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The purpose of this study is to clarify the structure in which teacher learning occurs, while considering teacher learning 
to be a meaning-making process.  Teachers are regarded as adult learners, and their learning is defined as the 
transformation of the self-conscious “frameworks” that they use in the process of reflecting on their educational practices. 
Based on this “transformative learning” perspective, I examined (a) narrative theory, in which new frameworks for self and 
others are generated by words, and (b) phenomenological psychological theory, in which frameworks are reconfigured 
through <figure-ground> relations, triadic relations, and dialogue, and showed the process of “dismantling/generating” 
frameworks.  In this study, I also revisited three theories: internal reflection (Araki, 2017), the ALACT model (Action, 
Looking back on the action, Awareness of essential aspects, Creating alternative methods of action, and Trial) (Korthagen, 
2005), and video conferencing (Saeki et al., 2018).  As a result, one ideal way for teachers to reflect from the perspective of 
adult learning was the continuity of “disassembly/generation” of the “framework” and “awareness/reflection”.
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